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Advocate-Mentorship for Undergraduate Students of Color: A Moral Imperative
for the Public Relations Classroom and Industry
GIFT DESCRIPTION AND PURPOSE: This GIFT responds to the call by Harris and
Lee (2019) that university faculty have a moral imperative to fight systemic racism and
other forms of oppression for students of color (SOC) who are “scholars in training” at
primarily white institutions (PWIs). They state, “…in order for real institutional change
to occur scholars of privilege, namely White scholars, must be willing to wield their
privilege to serve as outspoken advocates for SOC in ways that they may have never
done before” (p. 104). The authors propose an advocate-mentoring model as a way to
support the success of SOC. They propose that affirmation of SOC in the academy will
lead to increased numbers of graduate SOC who pursue careers in the academy; thereby,
increasing the number of faculty of color (FOC), who may then serve as role models and
advocates for future SOC.
The proposed GIFT develops a multicultural undergraduate teaching apprenticeship1
(MUTA) program designed for public relations SOC and other historically marginalized
students. Proposed here as a credit-earning course, MUTA is a period of intensive
mentorship, dialogue, and development that requires genuine investment on behalf of
faculty advocate-mentors. “One of the most important influences to a student’s pursuit of
graduate education—if not the most important—is having a faculty mentor during a
student’s undergraduate education” (DeAngelo, 2016), and this is especially true for SOC
(Kim, 2011; NCES, 2014).
Public relations educators have access to SOC at the undergraduate level. This offers the
opportunity for educators to serve as an intervening force that can initiate pedagogical
experience in the academy, provide mentorship that encourages graduate study and
individualized professional guidance, invite diverse voices into the public relations
classroom, and further serve to directly benefit SOC in the public relations classroom
byway of representation of a classroom leader (role model) who is also a person of color
(Muturi & Zhu, 2019). More so, as advocate-mentors, public relations educators: provide
SOC with insights about their institution, the academy, and the discipline (informational
resources); help SOC build professional networks and increased visibility in the
discipline; and create an experience that elevates support, trust, disclosure, belonging,
empathy, and accountability (Harris & Lee, 2019).
This MUTA proposal includes the following resources located in appendices: faculty
advocate-mentor roles and responsibilities (appendix two); supplemental readings for
MUTA students (appendix 3); supplemental readings for faculty advocate-mentors to
MUTA Students (appendix 4); faculty considerations for the implementation of MUTA
(appendix 5); course syllabus template (appendix 6) and proposed schedule (appendix 7);
sample self-reflection writing prompts (appendix 8); MUTA faculty advocate-mentor
assessment (appendix 9); sample developed online course (appendix 10).
1

Note the use of “apprenticeship” compared to “assistant,” where the former emphasizes learning, and the
latter emphasizes student tactical support for the educator in the form of grading for instance.
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A MORAL IMPERATIVE: According to 2018 data from the U.S. Department of
Education’s National Center for Education Statistics (NCES), four-year undergraduate
graduation rates within 6 years of entry (cohort: 2010 – 2016) varied widely by
racial/ethnic group: 74 percent of Asian students and 64 percent of White students had
graduated within 6 years; whereas, only 40 percent of Black students and 54 percent of
Hispanic students had graduated during that timeframe (NCES, 2019a).
This contributes to the lack of diversity at the graduate program level. In 2016, NCES
reported graduate student enrollment: 64% White; 14% Black; 10% Hispanic; and 8%
Asian, which further contributes to even greater disparities in representation of FOC as
full-time faculty. NCES data from 2017 on full-time professors found: 56% White males;
27% White females; 7% Asian males; and Black males, Black females, and Hispanic
males each represented only 2% of all full-time professors (NCES, 2019b).
More so, the public relations profession in particular faces it’s own lack of diverse
representation (i.e., identities that differ from the professional norm of white, cisgender,
heterosexual males). A 2018 review of federal labor statistics by the Harvard Business
Review found the public relations industry is: 87.9% White; 8.3% African American;
2.6% Asian American; and 5.7% Hispanic or Latinx (Chitkara, 2018; Landis, 2019). A
wealth of scholarly research over the past 30 years has identified the inequities in the
industry according to gender or race (but, a lack of research on the intersection of both
(Dozier, et al., 2016; Pompper, 2007; Tindall, 2009; Toth, 2011; Toth, Aldoory, & Sha,
2006; Vardeman-Winter & Place, 2017). And, this is despite research that demonstrates
competitive advantages for diverse organizations (Mundy, 2015; O’Dwyer, 2018).
Harris and Lee (2019) stated, “Racial inequality in graduate programs is perpetuated by
the gross underrepresentation of faculty of color among the ranks of full-time professors
and the racialized experiences of graduate students of color. By formulating ways to
combat racism in higher education, we contend that graduate programs and institutions of
higher learning must seriously consider the importance of faculty-student mentoring.” (p.
104). The researchers propose that faculty mentorship be re-imagined as faculty advocacy
for students of color.
A number of articles have demonstrated the broad value of undergraduate teaching
apprenticeships to include increased agency and efficacy (Owen, 2011); personal
empowerment (Reynolds, et al., 2014); leadership and mentoring skills (Mendenhall &
Burr, 1983); and stronger candidacy for receiving graduate teaching assistantships
(Pruett, 1979). Research also finds that UTAs positively influence the student they serve
and function as role models other students aspire to emulate (Dotger, 2011; Socha, 1998).
Similarly, a number of articles identify the value of mentorship by university faculty for
SOC (Brunsma, Embrick, Shin, 2016).
ADVOCATE-MENTOR OUTCOMES: An advocate-mentor can serve to: Cultivate
confidence; Validate SOC intellectual abilities; Affirm SOC value to the program,
department, university; Champion SOC for teaching and research opportunities; Enhance
SOC professional development.
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Appendix 2: Faculty Advocate-Mentor Roles and Responsibilities
The purpose of MUTA is to provide mentorship, allyship and growth development for
SOC. Therefore, many of your MUTA roles and responsibilities are different than those
for a traditional course. Furthermore, MUTA students are NOT teaching assistants and
should minimally, if at all, engage in tasks like taking attendance or grading.
By committing to teach this course, you are agreeing to the following roles and
responsibilities:
Advocate-Mentor Roles
•

•

•

•

•

Advocate – Align with SOC, especially MUTA students, by advocating on their behalf to
your colleagues and other students. (e.g., ensuring SOC are considered in curriculum and
policy changes, intervening when SOC need help navigating the system, nominating
them for research opportunities or funding)
Mentor – Invest ample time in building a strong relationship with your MUTA students
and using the insight gained to help them matriculate and succeed in the next chapter
whether entering the profession or pursuing a graduate education
Teacher – Provide insight about the institution, the academy, the profession, and the
discipline; ensuring that MUTA students are able to successfully navigate the academic
and professional terrain. Also provide a sound pedagogical foundation for MUTA
students
Connector – Connect with MUTA students by establishing trust that enables a rich
dialogue and introduce them to key institutional and professional contacts that you deem
essential to their continued success
Protector – Use your privilege to intervene when SOC might be overlooked by, offended
by, or degraded by the comments and/or actions of others who look like you (be cautious
of feeding into the “white savior” stereotype) Also promote inclusivity.

Responsibilities
•
•
•
•
•
•
•

Identify and examine your own privilege and how it impacts your life (personally and
professionally)
Continuously seek understanding of your SOC’s experiences at school and beyond
Identify barriers to success unique to SOC at PWIs
Create a safe space for MUTA students to voice their concerns and needs; validating
them and helping them understand their options, develop solutions and build confidence
Provide individualized guidance to MUTA students in your advocate-mentor role.
Promote your MUTA students by helping them gain visibility among their peers,
professors and professionals; helping them create a network
Share the burden of emotional labor, primarily directed at women and FOC
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Appendix 3: Supplemental Readings for MUTA Students
Supplemental Readings for Race and Student Evaluations
Aruguete, M. S., Slater, J., & Mwaikinda, S. R. (2017). The effects of professors’ race
and clothing style on student evaluations. The Journal of Negro Education, 86(4),
494-502.
Basow, S., Codos, S., & Martin, J. (2013). The effects of professors' race and gender on
student evaluations and performance. College Student Journal, 47(2), 352-363.
Chávez, K., & Mitchell, K. M. (2020). Exploring Bias in Student Evaluations: Gender,
Race, and Ethnicity. PS: Political Science & Politics, 53(2), 270-274.
Chisadza, C., Nicholls, N., & Yitbarek, E. (2019). Race and gender biases in student
evaluations of teachers. Economics Letters, 179, 66-71.
Reid, L. D. (2010). The role of perceived race and gender in the evaluation of college
teaching on RateMyProfessors. Com. Journal of Diversity in higher
Education, 3(3), 137.
Williams, D. A. (2007). Examining the relation between race and student evaluations of
faculty members: A literature review. Profession, 2007(1), 168-173.
Supplemental Readings for Race and Student Incivility
Alexander‐Snow, M., Braxton, J., & Bayer, A. (2004). Dynamics of gender, ethnicity,
and race in understanding classroom incivility. New Directions for Teaching and
Learning, 2004(99), 21–31. https://doi.org/10.1002/tl.155
Hendrix, K. G. (2007). “She must be trippin'”: The secret of disrespect from students of
Color toward faculty of Color. New Directions for Teaching and
Learning, 2007(110), 85-96.
Knepp, K. A. F. (2012). Understanding Student and Faculty Incivility in Higher
Education. Journal of Effective Teaching, 12(1), 33-46.
Rudolph, M. C. (2005). Student incivility in the college classroom from a faculty
perspective: Race and gender differences in perception, attribution, effect, and
response (Doctoral dissertation, University of Colorado at Denver).
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Appendix 4: Supplemental Readings for Faculty
Advocate-Mentors of MUTA Students
Supplemental Readings for Understanding the Experiences of SOC in the Academy
Alema’n, S. M. (2018). Mapping intersectionality and Latina/o and Chicana/o students
along educational frameworks of power. Review of Research in Education, 42,
177-202.
Marisela, M-C. (2020). Collectors, nightlights, and allies, oh my! White mentors in the
academy. Understanding and Dismantling Privilege, 1.
Solorzano, D., Ceja, M., & Yosso, T. (2000). Critical race theory, racial
microaggressions, and campus racial climate: The experiences of African
American college students. The Journal of Negro Education, 69(1/2), 60–73.
Stramborski, A., Zimmerman, N. & Gregory, B. (2020). Working document. Retrieved
from
https://docs.google.com/document/d/1PrAq4iBNb4nVIcTsLcNlW8zjaQXBLkWa
yL8EaPlh0bc/preview?fbclid=IwAR1PGIN_HORbDOcTElYccn8AujZG6YQaP7
1IbbaMyaR_aNQ4QWf2Ytrb2Y4&pru=AAABcpqd5wQ*805p5PV46n79_qq46
HijbA
Summary of Stages of Racial Identity Development. (2017, Feb. 27). Racial Equity
Tools, Retrieved from
https://www.racialequitytools.org/resourcefiles/Compilation_of_Racial_Identity_
Models_7_15_11v2.pdf
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Ethnicity, 3(1), 1-13.
Harris, T. M. & Lee, C. N. (2019). Advocate-mentoring: a communicative response to
diversity in higher education. Communication Education, 68(1), 103-113.
DiAngelo, R. (2018). White fragility: Why it’s so hard for white people to talk about
racism. Boston: Beacon Press.
Johnson-Bailey, J., & Cervero, R. M. (2004). Mentoring in black and white: The
intricacies of cross-cultural mentoring. Mentoring and Tutoring: Partnership in
Learning, 12(1), 7–21.
Johnson-Bailey, J., & Cervero, R. M. (2002). Cross-cultural mentoring as a context for
learning. New Directions for Adult and Continuing Education, 96, 15-26.
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Appendix 5: Faculty Considerations for Multicultural Undergraduate Teaching
Apprenticeships in the Public Relations Curriculum
Faculty should consider:
1. Engagement with MUTA requires a great deal of investment in time, emotion,
and resources.
2. How will faculty recruit MUTA? Through a formal advising mechanism or
through direct faculty recruitment of a SOC from a class they take with the
faculty, to then become a MUTA for that course?
3. Should MUTA take the course during the semester they are serving as a MUTA,
or the semester after?
4. What courses would be most valuable for both student and instructor?
5. What experiences and responsibilities would MUTA have in the course/s?
6. What are the minimum pre-requisite experiences a potential MUTA should have?
(e.g., successful completion of the course for which a student wants to serve as a
MUTA; overall GPA 3.0, senior standing, etc.)
7. How many credit hours, if any? Are they repeatable?
8. Should the MUTA be evaluated with Satisfactory/Unsatisfactory (SU) or graded?
9. Should this be a 16-week course? Should it be shortened to 8 weeks of
coursework and 8 weeks of mentor-advocate apprenticeship, etc. during the
semester?
10. Should the course be online? If online, should the course be self-paced or weekly
modules of content, etc.?
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Appendix 6: Syllabus Template
Multicultural Undergraduate Teaching Apprenticeship (X cr.)
Class Number:
Web-Based Course
Spring 2020

Office Hours:

COURSE DESCRIPTION AND PURPOSE:
The multicultural undergraduate teaching apprenticeship (MUTA) experience is designed for public
relations students who wish to explore teaching and service learning as part of their professional
development. The UTA experience provides students an opportunity to work one-on-one with a
faculty member as a teacher’s apprentice in a course within their major.
The course is a period of intensive mentorship and development, which will enable students to
understand beginning instructional competencies during the semester. Teaching apprentices will
have the opportunity to become involved with, and actively participate in, many aspects of
classroom instruction. Through these experiences, students learn to link theory and practice, and
acquire the understanding of effective presentation in a range of classroom situations.
As an apprentice, students will attend all classes of the course they are serving as an apprentice
for and meet with the faculty member regularly to discuss course content, pedagogical strategies,
and perceptions of their role. Students will also meet multiple times over the semester for
mentorship that provides personal and professional development opportunities.
Students will complete a number of small practical and reflective assignments, and will ultimately
develop a comprehensive teaching portfolio for the course.
PREREQUISITES:
Successful completion of the course for which a student wants to serve as an apprentice (i.e., B or
better), an overall GPA of 3.0 or higher, permission/invitation from the instructor of the course [and
administrator], and completion of an Apprenticeship Contract.
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LEARNING OUTCOMES:
Upon completion of the course, students will be able to:
• Prepare and deliver lesson plans over the course of the semester.
• Develop a reflective teaching portfolio.
• Compose a critique/reflection response based on a number of teaching related activities
(lesson plans, assignments, etc.)
• Experience teaching from the “other side of the desk”
• Receive individualized faculty attention and comprehensive mentorship for personal and
professional development
REQUIRED MATERIALS:
Svinicki, M., & McKeachie, W. J. (2013). McKeachie’s teaching tips: Strategies, research, and
theory for college teachers (14 ed.). Belmont, CA: Wadsworth/Cengage. (13th Edition is
fine).
Other readings as assigned from scholarly journals, mainstream media, etc. aimed at your personal
and professional development.
CLASS FORMAT:
The MUTA course is web-based. This course is self-paced, meaning students may work ahead on
weekly training modules, readings, and assignments. As a student in this course, you will work
closely with a faculty member. Arrangements should be made between you and your faculty
advocate-mentor about expectations (e.g., weekly mentorship meetings; course apprenticeship
responsibilities).
Fifty-one percent (51%) of your course grade will be based on the faculty advocate-mentor’s
assessment of your performance as a MUTA. The remaining 49% of your course grade is based
on work you complete during the semester in the webcourse -- small practical and reflective
assignments.
EVALUATION & GRADING
49% earned on the self-paced module assignments & self-reflection postings (100 total points
possible). This is the portion of your grade that will come from work done in this online course.
51% earned from the faculty advocate-mentor’s assessment of the student's performance as a
MUTA (100 total points possible). Assessment may be based on any combination of the following:
utilization of effective instructional techniques, lesson planning, engagement, and so on.
100-80% S
79% and below U
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Self-Reflection Posts: Students will prepare 4 reflection posts (500 words minimum) throughout
the course that are intended to connect textbook and supplementary readings to the student’s
MUTA experience.
Teaching Philosophy: Students will prepare a 500-600 word teaching philosophy indicating 3-4
things they did (or would do) in the classroom and why, considering principles of being learnercentered and engaging, as well as draw on experiences as a student of color and in the MUTA
role.
Lesson Plans: Students will prepare two lesson plans that round the cycle of learning along with a
short reflection/analysis explaining why they prepared the lesson as they did based on course
readings and discussion. Students will teach at least one of these lessons in their respective
courses during the semester.
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Appendix 7: MUTA Course Schedule Template
Date

Week 1

Topic

Readings

Complete registration,
contracts, and
paperwork; FERPA
training

Introduction, Orientation

Week 2

Preparing for a Class

Week 3

Learning Cycle/Styles; Reading &
Facilitating Discussion

Week 4

Active Learning

Preface, Chs. 1-3
Chs. 4-6

Lesson Plan #1

Week 6

Designing Assessments

Week 7

Writing a Teaching Philosophy

Week 8

Grading/Evaluation

Chs. 9-10

Week 9

Motivating Students

Chs. 11, 20

Week 10

Diversity in the Classroom

Chs. 12-13

Week 11

Teaching for Value

Chs. 21-22

Week 12

Chs. 7-8
Teaching Philosophy
Draft

Faculty-Advocate Mentorship
Using Technology

Ch. 17

Week 14

Teaching Outside the College Classroom

Ch. 23

Week 16

Self-Reflection #2

Self Reflection #3
Lesson Plan #2

Week 13

Week 15

Self-Reflection #1

Chs. 14-15

Faculty-Advocate Mentorship

Week 5

Assignment

Self Reflection #4

Reflection and Review with Faculty Advocate-Mentor
FINALS

Teaching Philosophy
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Appendix 8: Sample MUTA Self-Reflection Prompts

Self Reflection #1: Reflecting on your first few weeks as an undergraduate teaching
apprentice and on the course content thus far, discuss what you've learned about
yourself and the MUTA position. For instance - What has been especially surprising
now that you're on "the other side of the desk"? How have students responded to
you? How has your relationship with your faculty member developed? What tools or
opportunities could they provide you to improve your experience? What are your
expectations as you progress in this role? What do you think will be most
challenging? What personal learning objectives/goals can you set for yourself to be
successful in your MUTA role?
Self Reflection #2: Reflecting on your continued experience as an undergraduate
teaching apprentice and on the course content from weeks 4-8, discuss how you are
connecting the dots between the course and your MUTA role. Provide a reflection on
which course activities were successful in meeting learning objectives and why you
think so. Did course assessments actually reflect learning, or merely task
completion? How could course assessments be improved to reach learning
objectives. Discuss students' enthusiasm for the course and the course content.
What about your own enthusiasm in your MUTA role at this point in the semester?
Self Reflection #3: Reflecting on your continued experience as an undergraduate
teaching apprentice and on the course content from weeks 9-13, consider teaching
to think and ethics through the perspective of a course you are enrolled in as a
student. For instance, has your instructor attempted to eliminate motivational
obstacles to engagement? Why or why not? Describe how your instructor is using (or
not using) popular pedagogical frameworks to promote thinking. Is your instructor
using any "fire starting strategies", and have you found them effective as a student?
Why or why not? Describe how your instructor is fulfilling ethical responsibilities to
diverse students and knowledge.
Self Reflection #4: Discuss your experience as an MUTA. How has this experience
impacted you as a student? As an individual? With regard to your career
aspirations? What are your major takeaways from your time as a MUTA? Did you
meet personal learning objectives/goals that you set for yourself in this role (selfreflection #1)? What was the most inspiring and most disappointing parts of your
role? What types of learners would you recommend serve in this role? Can you see
yourself pursuing graduate study and serving as an instructor?
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Appendix 9: Mentorship Effectiveness Assessment

*Modified from: Measuring the Effectiveness of Faculty Mentoring Relationships Ronald A. Berk, PhD,
Janet Berg, MS, RN, Rosemary Mortimer, MS, MSEd, RN, Benita Walton-Moss, DNS, RN, and Theresa
P. Yeo, MSN, MPH, RN
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Appendix 10: Canvas Webcourses Sample Course Home Page and Content

17

